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PREFACE 


The teaching of history and the method of presentation of historical events are matters which are given 
serious attention in all educational systems. The approach to the subject will determine whether the teaching 
of history improves international understanding or, on the other hand, encourages national prejudices and 
increases international tensions. It is noticeable that recent revisions of history syllabuses in almost all 
countries place increasing emphasis on the importance of more than a narrow nationalistic view of history, 
and if this issue of Education Abstracts encourages history teachers still further to broaden their approach 
its purpose will have been served. 


In this connexion, it may be of interest to recall the action taken by Unesco concerning the teaching of 
history (content, methods and teaching material). In the summer of 1951, some seventy teachers from thirty-two 
different countries met at Sévres, near Paris, in an international seminar organized by Unesco on «the teaching 
of history as a means of developing international understanding». As an instance of regional action along 
the same lines, we may mention the seminar organized in April 1954 at San Juan, Puerto Rico, by the Commis- 
sion on History of the Pan-American Institute of Geography and History, with the collaboration of Unesco and 
the Organization of American States; representatives from the American States passed resolutions encouraging 
the revision of textbooks and teaching methods to improve international understanding and to stimulate further 
international and national study and action on the problems of history teaching. National study and action 
of a similar kind is illustrated by the Philippines seminar on «the réle of social studies /including history; 
in education for living in a world community», held in Manila in September 1954. 


Similarly for history textbooks. In the summer of 1950, some fifty educators from twenty-four different 
countries met in Brussels in an international seminar convened by Unesco to discuss «the improvement of 
textbooks, particularly history textbooks ».* Bilateral consultations between countries interested in improving 
their history textbooks with a view to better mutual understanding are an important development of recent 
years.™ Unesco has undertaken to assist such projects by promoting the exchange of information and by 
providing, on request, some facilities for meetings. A broader scheme was started in 1953 and twenty-three 
Vember States of Unesco are now studying the knowledge that pupils in primary and secondary schools of 
Asian countries can acquire from their textbooks about the countries with Wester cultural traditions, and 
vice versa. In 1956 it is planned to hold a conference in which the results of these national studies and the 
methods most likely to produce fruitful results will be discussed. It is hoped that these multilateral and 
individual national efforts will make a considerable contribution to the easing of international and inter- 
cultural tensions. 


The essay introducing the present study has been written by an experienced English history teacher, 
Mr. E.H. Dance, who has been active for many years in increasing international understanding through the 
improvement of history textbooks and syllabuses. He has contributed to the work of Unesco and to similar 
studies in his own country and is well qualified to comment on present trends in history teaching. As it was 
not possible to abstract all the recent material available, it has been decided to give at the end of the 
introductory essay an unusually long bibliography compiled by Mr. Dance. The items abstracted in this issue 
have been selected from the holdings of the Education Clearing House in Unesco; most of this material has 
been published since the end of World War Il, The items included both in Mr, Dance's bibliography and in the 
abstracts proper are marked by an asterisk in the bibliographical list, 


Readers, and particularly history teachers, are requested to comment on the usefulness of this issue; 
the Education Clearing House would welcome any additions and suggested improvements which might widen 
the linguistic and geographical coverage represented in the present document. 


1) A working paper (UNESCO/ED/90) prepared by an expert group for this seminar included a selected bibliography mainly devoted to 
material published prior to 1945, which might usefully supplement the present document; the main elements of that working paper 
(now out of print) have been used in a Unesco booklet reviewed in this issue (see abstract No.1). 


2) See: «Report of Seminar on the teaching of history». Paris, Unesco, 1954. 8 pp., processed. (UNESCO/ED/ 139). Free on request. 


3) See: «Notes on some recent developments in history and teaching methods ; a working paper prepared by the Secretariat of Unesco 
for the Manila seminar. .....». Paris, Unesco, 1954, 21 pp., processed. Free on request. 


4) See abstract No.2 in this issue. 


5) See: «Bilateral consultations for the improvement of history textbooks. Paris, Unesco, 1953. 47 pp. (Educational Studies and Docu 
ments, IV). $0.40; 2/-; 100 frs. The work of some of these meetings is also covered by several abstracts in this issue. 
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A COMPARATIVE SURVEY OF HISTORY TEACHING 
by 
E.H. Dance, M.A. 
SOME COMMON TRENDS 


Adaptation to pupils' stage of development 








One of the most fundamental changes in educational outlook during recent generations has 
been expressed in this way: that whereas teachers formerly taught subjects, nowadays they teach 
children, This statement is an exaggeration, of course, but it is now generally recognized that 
the content of education, as well as the methods of teaching, have to be chosen to suit the mind of 
the taught, whereas in previous times the content was all too often squeezed into a mould suited 
more for adults than for children, History teaching has reflected this change. Until the twentieth 
century, children were given the same historical facts, events, movements, even ideas, as had 
appeared in the history books read by their parents - and more particularly by their teachers 
when they were at the university. Today, there is in all countries a growing recognition that 
whole tracts of history are beyond the powers of a child to grasp: and in most countries the best 
teachers have given up the attempt to force their pupils to assimilate matter which they cannot 
digest. It is not merely that the old history of wars and kings and dates has ceased to hold the 
field; beyond that, educators have realized the folly of trying to initiate children beyond their 
time into many of the things which it will be essential for them to know when they are grown up. 
For instance, one of the principal values of history to an Englishman is that it shows him how his 
country has evolved its own particular kind of democracy. All the best histories of Britain are 
full of this, from Magna Carta and before to the nineteenth century and after. In the old days the 
school-books were indeed too full of it, and young children were wearied by instruction in the 
details of changes in the constitution at an age when such details meant nothing to them. Similarly 
in Germany the political metaphysics of Hegel were thrust at schoolchildren to whom they were 
unintelligible; the pupils learnt by heart and repeated by rote this or that generalization about 
the State; but what either Hegel himself or the State meant, they had no real idea, 


Such examples could be multiplied from all over the world, and in some countries the oid 
ideas survive almost unchanged. But in places where educational thought has made most progress 
there has been a radical alteration. Young children are taught not the educational sterilities of a 
political history beyond their years, but such things as the history of social life, the origins not 
so much of their government as of their environment; and not only their national environment, but 
that of their own immediate locality. Social history and local history (Heimatkunde, as it is 
called by the Germans, who have done more than most in this direction) are more suited for 
learning by immature minds than history of the old military and political varieties, In other 
words, the kind of history taught should be determined by the capacity of the child to absorb it. 
History is less a body of knowledge than a mental and moral discipline. It is less important to 
know history than to learn it; for by learning it the mind is moulded and the spirit is matured. 


Non-chronological history 





The same feeling is behind recent movements to revise the school approach to history, Until 
a generation or so ago it was considered proper always to work through the course of history in 
plain chronological order, The date of beginning varied with different nations and cultures, In 
England at one time the syllabus used to start at 449 A.D. and finish at 1815. In other European 
countries it might begin at 410, or 476, or 800, or 1054: and it rarely went further than the be- 
ginning of the nineteenth century: for only during the last two generations has there been general 
recognition of the need to teach history down to our own times, in order to ensure that it shall 
help to explain our present position in political or social development. 


This emphasis on development has produced a new non-chronoiogical method of covering the 
syllabus. In England it is in fact known as teaching by "lines of development". It consists in 
dealing with one aspect of history at a time - in one term transport, in another agriculture or 
engineering or clothing or art or civics, and so on, By the end of his school career the pupil has 
Studied perhaps a dozen of these topics, and his conception of social evolution, while no less com- 
plete than under the older régime, is much more realistic. 








a a 


Another new approach to the syllabus is what in Germany is called the "island'' method and in 
England the "patch'' method. It seeks to correct the superficiality inseparable from the old 
attempts to cover the whole of history in the same proportion, Instead, one special period is 
studied more intensively than any other; and it is claimed that the pupil's deeper appreciation of 
this particular "island" or "patch" will influence his understanding of all the rest of history. 


These newer methods, however, have their own dangers. By substituting topics or patches 
for chronological sequence, they imperil what in almost every country is recognized as one of the 
fundamental aims of history teaching - implanting in i I gin a sense of the pranenatty of 


human evolution - "le sens de la continuité historique":~ "la notion du temps.;— "die 
Einsicht in die ZusammenhHunge a. und gegenwUrtigen Geschehens": "el concepto 
':/ "a sense of time, of the reality of the past, and of its 


hist6rico de continuidad y evoluciép’ 
close connexion with the present". Chronological unity is in fact essential if the various 
aspects of human history are to be held together. That is why such classroom devices as the 
time-chart in its various forms have become so popular. 


Moreover, while the sense of development is being nursed, it is fatal to forget that one vital 
function of the history lesson is to provide a basis of plain knowledge - what has been variously 
called ''un bagage minimum de connaissances historiques" 6) "connaissances indispensables a 
tout homme cultivé", Pig body of objective knowledge", © ''an accumulation of knowledge wisely 
chosen", "le cognizioni essenziali sull'ordinamento politico". 


Wide range of objectives 





Whatever the motives behind the teaching of history, there is general agreement that it must 
concern itself with the mental, moral and spiritual development of the whole man, We must seek 
to inculcate "das kritische Denken" "exercer l'esprit critique", "former leur esprit 
d'observation et leur jugement...développer le sens critique et la faculté de synthése", 13 
"acostumbrar a los alumnos a interpretar critica y causalmente los sucesos histqriros, a fin de 
juzgar serenamente y de manera imparcial acontecimientos, héroes y doctrinas",— ''Der 
Geschichtsunterricht kann ihm eine Lebenshilfe im individuellen und im politisepsozialen Sinne 
geben, wenn er ihn echte Probleme von Scheinproblemen unterscheiden lehrt", a2) 





1/ Belgium. Direction de l'enseignement moyen. Instructions provisoires concernant la ré- 
~ forme de l'enseignement moyen. Histoire. / Bruxelles / 1952. 74 pp. 

2/ France. Direction de la documentation. L'enseignement de l'histoire en France et dans 

~ quelques pays étrangers. Paris, 1953. 26 pp. (Notes et études documentaires, No. 1805.) 
3/ German Federal Republic. Kultusministerium. Grundsutze zum Geschichtsunterricht. 









































Bonn, 1953, 

4/ Ramirez, R. "La educacién en México y la ensefianza de la historia en las escuelas del 

~  pais'', Internationales Jahrbuch flir Geschichtsunterricht, BandII, pp. 32. 44. Braunschweig, 
1953, 

5/ Historical Association pamphlet No, 128. London, 1944, 

6/ Puttemans, A, "La réforme de l'enseignement de l'histoire en Belgique". Rencontre péda- 

~  gogique de professeurs d'histoire des pays Benelux, Luxembourg, 1953. Rapport. Genéve, 
Fraternité mondiale, 1953. 

7/ Belgium. Direction de l'enseignement moyen. Instructions provisoires. op. cit. 

8/ Great Britain, Ministry of Education. Teaching history. London, HMSO, 1953. 89 pp. 

~ (Its pamphlet No. 23) 

9/ Bining, A.C. andD.H. Teaching the social studies in secondary schools, 3rded. New 

~ York, McGraw Hill, 1952, 350 pp. 

10/ Italy, Ministero della pubblica istruzione. Programmi: No, 2100. 

11/ Schnell, H. "Der Geschichtsunterricht in Osterreich". Internationales Jahrbuch flr 

~~ Geschichtsunterricht, Band I, pp. 11-24, Braunschweig, 1951. 

12/ France, Direction de la documentation, op. cit. 

13/ Puttemans, op. cit. 

14/ Ramirez, op. cit. 

15/ Mielke, K. “Der Geschichtsunterricht in den hJheren Schulen", Geschichtsunterricht in 





unserer Zeit, pp. 113-123. Braunschweig, 1951. 
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Here, however, it is necessary to be cautious, There is as much danger now of straining 
the mind of the child by demanding too much, too soon, of his critical powers, as there used to 
be of straining his understanding with uncongenial paraphernalia, We may rightly prize "a 
faculty of judgment, a gift of detachment, and other intellectual qualities which the ~~, of his- 
tory can bestow, but such values elude the grasp of all but the most advanced pupils". In our 
zeal for reform we must take care not to overlook the psychological pitfalls which beset all 
history teaching, the new no less than the old. History is important, but the child is more im- 
portant still. 


THE PROBLEM OF INDOCTRINATION 


Some of the most vital developments in the teaching of our time are due to the realization 
not only that minds are easiest to mould while they are young, but also that history is one of the 
most effective school subjects for the purposes of such moulding. In other words, the history 
lesson can be used, and is being used with enormous effect, for ''mental conditioning". Is this 
justifiable? Is it right that those in charge of children should seek to fashion them in a predeter- 
mined image rather than leave their development completely free? 


Moral education 





The question has much wider implications than appear at first sight. It has always been con- 
sidered one of the principal functions of education to mould the moral character. If this is so, 
how widely shall the word "moral" be interpreted? Should history teaching include "lecgons 
d'altruisme, d'abnégation"; 2/ "character trajning by teaching the great moral truths of life, not 
directly, but through examples of ceuial” "la responsibilita morale del cittadino"24/ 

Should it include lessons in the history of religion? And if sq. of one religion or of all the chtef 


religions of the world? 


Civic education 





In our days the conditioning of minds through the history lesson has been most evident in 
matters of politics. This is a practice which goes back further than is often realized. It was a 
nineteenth century historian who defined history as ''past politics", and held that its chief value 
was to equip the young pupil for his future citizenship. And indeed, since then it has become a 
commonplace among the parliamentary democracies to value the history lesson my very pur- 
pose: "ainsi qu'il importe de le faire dans un pays démocratique tel que le nétre', 4 ''Dans 
une démocratie, plus que dans tout autre régime, l'intelligence des faits politiques, économiques 
et sociaux est indispensable au citoyen". 6/ "Every pupil should have a conviction of the value of 
democratic processes... he should be alert to the threats which always es gen democratic pro- 
cesses, but determined to expand rather, than to curtail those processes". Historical knowledge 
provides a "foundation of democracy", "la solidaridad universal en lo que mira a los ideales de 


libertad , de democracia, y de justicia", 





/ Great Britain, Ministry of Education, op. cit. 

/ Belgium. Direction de l'enseignement moyen. op. cit. 

/ Historical Association pamphlet No, 128, London, 1944, 

/ Italy. Ministero della pubblica istruzione. op. cit. 

/ Belgium. Direction générale de l'enseignement primaire et normal, L'enseignement de 

l'histoire. Bruxelles, 1952. 140 pp. 

6/ France, Commission nationale frangaise pour l'Unesco, L'enseignement de l'histoire et 
la compréhension internationale. Paris, 1951. 37 pp. 

7/ New York, University. Bulletin 1347. 1948. 

8/ Incorporated Association of Assistant Masters in Secondary Schools, The teaching of 
history. Cambridge, The University Press, 1952, 221 pp. 

Ramirez, op. cit. 

















Value systems 





Citizens of the parliamentary democracies would for the most part maintain that their systems 
express and protect fundamental human values. To inculcate basic values is everywhere regarded 
as a cardinal aim of education, and any suggestion that this is a form of "propaganda" is resented, 
Yet it is a commonplace that adherents of other systems do so regard much of such instruction, 
and claim an absolute value for their own ideological assumptions. 


The claims of value systems to absolute validity present issues which have challenged thinking 
people everywhere. Here it is appropriate only to recall that ideological assumptions profoundly 
affect conceptions of the function of the teaching of history. 


Objectivity 


Teachers in a parliamentary democracy tend to assume that their system of values is dis- 
tinguished from some others by its high regard for "objectivity" or "impartiality". In fact, the 
term "objectivity'' appears in all languages, but its meaning in relation to history teaching is 
usually confined within the political framework in which it is to be applied; objectivity tends to 
be replaced by an "objective. There are many value systems each with its characteristic 
political, religious, social and ethical standards. In each, objective presentation of facts" is 
sincerely interpreted but it may be in such a way as will seem to others to violate the standards 
of objectivity. 


MUTUAL UNDERSTANDING 
Tolerance 

It is not surprising to find in the history syllabuses of most nations an admission of the need 
for teaching tolerance. History must provide "une legon de modération et de tolérance... elle 
nous incite 4 comprendre avant de juger, 4 expliquer avant de euene L/ It should produce 
pupils "préts A admettre leurs torts et A modifier leurs opinions". 2/ It should a "the 


inertia bred of familiarity, and then the influence of habit, prejudice and passion". 


Studying other cultures 





If tolerance is to be taught, what shall the child learn to tolerate? The answer usually given 
is - “other cultures": sometimes also "other religions", In this connexion education today gives 
evidence of a striking change. Inthe past, the exigencies of colonialism have meant that subject 
colonial peoples were more or less deliberately indoctrinated with ideas congenial to the colonizing 
powers, while the great peoples of the East - Chinese, Indians, Japanese and so on - were led 
to adopt certain Western ideas of culture... But in recent years there have been signs that this 
tendency is being checked. Independent States newly emerging in the East are beginning to look 
to the past of their own peoples. Their history syllabuses are being revised, and some of them 
(especially India) are making notable attempts to present "world history" in such a way that the 
East occupies its proper place, and is not swamped by the West. Moreover, interest in ori- 
ental cultures is rapidly increasing in Western countries, This results not merely from the 
rise of new States but also from the whole nexus of changes - scientific, technical, military, 
economic, social, political - which demand for their understanding an all-round view of the 
entire human community. In this movement the réle of Unesco - an association of many coun- 
tries for co-operation in so many different fields - is of fundamental importance. 





1/ France. Commission nationale frangaise pour l'Unesco. Recommandations pour l'enseigne- 
ment de l'histoire. Paris, 1951. 23 pp. 

2/ Belgium. Direction générale de l'enseignement primaire et normal. op. cit. 

3/ Historical Association, op. cit. 
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Emphasis on international understanding and co-operation, however, does not infringe the 
claims of national loyalties. History syllabuses —a that one function of the history lesson is 

to nourish "l'amour du terroir natal et de la patrie".~ Yet "patriotism is not enough" - history 
needs to teach a sense of civic obligation wider even than nationality. There has to be a con- 
ception of ''solidarité nationale s} universelle";Y ''a combined national and international out- 
look"; 3/ f° sens de lhumain";4 "ein eigenes Welt-und-Menschenbild";~ "la solidaridad uni- 
versal", © "Emphasis ej be laid upon the contribution of different civilizations and peoples 

to the history of mankind",~ "It is important to choose (i.e. for the social studies) countries 

with geographical features strongly differentiated from our own, which in obvious ways have 
influenced their historical and social development, and with governmental peculiarities which 

also contrast with ours". 8) Briefly, our school history should teach us to be "good neighbours". 4 


In East and West alike, there are signs of a wider humanism and a greater universality. 
The interpretations may seem divergent, even contradictory; practice may lag behind; but the 
idea is accepted. In a world which is becoming increasingly unified by material progress, 
neither culture in general nor history in particular can afford to be merely national or regional. 


Authorities used for essay on history teaching 





(*Publications in this list which have been abstracted) 


A, General 


* History, geography and social studies: a summary of school programmes in fifty-three 
countries. Paris, Unesco, 1953. 115 pp. 





Notes on some recent developments in history syllabuses and teaching methods. A working 
paper prepared by the Secretariat of Unesco for the Manila seminar on The rdle of social 
studies in education for living in a world community". Paris, 1954. Mimeo. 





Hill, C.P. Suggestions on the teaching of history. Paris, Unesco, 1951. 117 pp. (Towards 
world understanding, No. IX) 





* Lauwerys, J.A. History textbooks and international understanding. Faris, Unesco, 1951. 
82 pp. (Towards world understanding, No. XI) 





A handbook for the improvement of textbooks and teaching materials as aids to international 
understanding. Paris, Unesco, 1949. 172 pp. 








"The teaching of history and geography", Bulletin of League of Nations Teaching, No. 3, 
December 1936. Geneva, 








1/ Puttemans, op. cit. 
2/ Belgium. Direction de l'enseignement moyen. Instructions provisoires... op. cit. 
3/. Bombay (State), Education Department. Revised syllabus. No date, 














4/ France. Commission nationale frangaise pour l'Unesco, L'enseignement... op. cit. 
5/ German Federal Republic. Kultusministerium. Grunds&tze... op. cit, 

6/ Ramirez, op. cit. 

7/ Denmark, Undervisningsministeriet. Bekendtggrelse om undervisningen i gymnasiet. 





Kébenhavn, 1953. 23 pp. 
8/ History teaching leaflet No, 2. London, Historical Association, 1946. 
9/ American history in schools and colleges; the report of the Committee on American history 
in schools and colleges of the American Historical Association, the Mississippi Valley 
Historical Association, the National Council for the Social Studies. New York, The Mac- 
millan Co., 1944. 148 pp. 












oe 


"League of Nations Declaration on the teaching of history". Official Journal of the League of 
Nations, January 1938. Geneva. 





The yearbook of education, 1933, London, University of London, Institute of Education, 





Geschichtsunterricht in unserer Zeit. Grundfragen und Methoden. Braunschweig, Verlag 
Albert Limbach, 1951, 172 pp. 





Ayerst, D. History teaching in some other lands. Memorandum. London, n, d. n, p. 





Reports of the Council of Europe textbook symposia, Calw and Oslo, 1953 and 1954. Mimeo, 





International Yearbook of Education. Various years. Paris, Unesco; Geneva, International 
Bureau of Education. 





B. Individual countries 





Oversea education, vol. V, 1933-34 and vol. XXIII, 1951. London, HMSO. 





Australian Council for educational research, Report on the teaching of history and civics in 
Victorian secondary schools. Melbourne, 1934. (Research series No. 23) 








Benda, O. "History teaching in Austria", Bulletin of League of Nations Teaching, No. 3, 
December 1936. Geneva. 





Histoire et enseignement, Bulletin de la Fédération belge des professeurs d'histoire, 1954, 
8 pp. Bruxelles. 





Recommandations aux auteurs et aux éditeurs sur l'histoire de Belgique. Reprint from 
Histoire et enseignement, 1954. 








Belgium. Direction générale de l'enseignement primaire et normal, L'enseignement de 
l'histoire. Bruxelles, 1952. 140 pp. 





Puttemans, A. "La réforme de l'enseignement de l'histoire en Belgique", In Rencontre 
pédagogique de professeurs d'histoire des pays Benelux, Luxembourg, 1953, Rapport, 
pp. 13-23. Genéve, Fraternité mondiale, 1953. Processed. 





"Quelques considérations sur l'histoire nationale. Principes généraux d'enseignement", 
Revue belge de pédagogie, No. 1, 6, 1937. Bruxelles. 





Liu Shih, ''China's new educational system", School and society, vol. 75, No, 1944, 
29 March 1952. New York. as 





Lindsay, M. Notes on educational problems in Communist China, 1941-47. New York, 
Institute of Pacific Relations, 1950, 194 pp. 





Denmark. Undervisningsministeriet. Bekendtgprelse om undervisningen i gymnasiet. 
Kébenhavn, 1953. 23 pp. 





Anordning angaende undervisningen i gymnasiet, 





Kgbenhavn, 1953, 12 pp. 


. . Anordning om fordringerne ved og eksamenopgivelserne til 
studenteksamen, Kgbenhavn, 1953. 








Internationales Jahrbuch flir Geschichtsunterricht, Band I, Il, II]. Braunschweig, Verlag 
A. Limbach, 1951-54, 
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Geschichte in Wissenschaft und Unterricht, Heft 3, 1954, Stuttgart; Bildung und Erziehung, 
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Bing, H.F. "Study and teaching of history in post-war Germany", History; No, 126-27, 
February/ June 1951. London, The Historical Association. 


"The teaching of history inGermany", Bulletin of the Liverpool Institute of Education, No. 4, 
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France. Commission nationale frangaise pour l'Unesco. L'enseignement de l'histoire et la 
Compréhension internationale. Paris, Centre national de documentation pédagogique, 1951. 
37 pp. 








Recommandations pour l'enseignement de l'histoire. Paris, 1951. 





23 pp. 


Direction de la documentation. L'enseignement de l'histoire en France et dans 
quelques pays étrangers, Paris, 1953. 26 pp. (Notes et études documentaires, ) 








"Rapport sur le concours de l'agrégation d'histoire et de géographie: session de 1938", 
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Chaudhury, K.P. Content of history in Indian schools. Delhi, Ministry of Education, 1954. 
45 pp. 





Bombay (State) Revised syllabus. No date, 
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Luglio/Ottobre, 1933. Roma. 





Italy. Ministero della Pubblica Istruzione. [ Abstract of Frogramme No. 2100 7 
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Internationales Jahrbuch fiir Geschichtsunterricht, Band Il, Braunschweig, 1953. 





Batten, T.R. Handbook on the teaching of elementary school history and geography in 
Nigeria. Lagos, 1933. n.p. 
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October 1951, pp. 189-91. ''Teaching of history in Africa’, ibid. July 1934. 
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Norway. Kirke-og undervisningsdepartementet. Reglement for examen artium. Oslo, 1935, 





Reglement for realskoleeksamen, Oslo, 1947, 
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1948. 265 pp. 


Philippines. Bureau of Public Schools. Course of study in world history. Manila, 1949, 
120 pp. 





Incorporated Association of Assistant Masters in secondary schools. The teaching of history, 
Cambridge, The University Press, 1952. 221 pp. 





Great Britain. Ministry of Education. Teaching history. London, HMSO., 1952. 89 pp. 
(Pamphlet No. 23.) 





Jeffreys, M. V. C. History in schools: the study of development, London, Pitman, 1939, 
104 pp. 





The teaching of history in London elementary schools. London, London Teachers' Associa- 
tion, 1928. 





The Historical Association. Teaching of history leaflets: No. 2, 1946, No, 15, 1954, 
London, 





The planning of a history syllabus for schools. London, 1944, 





(Pamphlet No. 128.) 


Bining, A.C. and Bining, D.H. Teaching the social studies in secondary schools. 3rd ed. 
New York, McGraw Hill, 1952, and first edition 1935, 





New York (State) University. Bureau of Secondary Curriculum Development. Bulletin No. 
1347, 1948 and August 1954. 





Syllabus in history a three-year course. 





New York, 1932. 


Thursfield, R., ed. The study and teaching of American history. Washington, D.C. 
The National Council for the Social Studies, 1946. 442 pp. (Seventeenth yearbook of the 
National Council for the Social Studies. ) 











American history in schools and colleges; the report of the Committee on American history 
in schools and colleges of the American Historical Association, the Mississippi Valley His- 
torical Association, the National Council for the Social Studies. New York, the Macmillan 

Co., 1944. 148 pp. 





Solis-Cohen, R.T. A comparative study of the history program in English and American 
secondary schools. Thesis. University of Pennsylvania, 1939, 198 pp. 








Beale, H.K. Are American teachers free? New York, Chicago, C. Scribner's Sons, 1936. 
855 pp. 





Carter, T. Racial elements in American textbooks. [ Abstract. / In National Education 
Association of the United States, addresses and proceedings, 1930, p. 603, Washington,D.C. 
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Syria. Ministére de l'instruction publique. Programme d'histoire pour l'enseignement 
primaire. Damas. No date. 





Lendin, W. Studieplani historia fr 7e-9e skolfren. Stockholm, H. Gebers, 1953. 63 pp. 





TRANSLATION OF QUOTATIONS 


Page 4. Quotationno, 1. The sense of the continuity of history 
no, 2, The sense of time 
no. 3. The sense of relationship between past and present events 
no. 4. The historical sense of continuity and evolution 
no. 6. A minimum equipment of historical knowledge 


no. 7. The knowledge indispensable to any cultivated person 

no.10, A basic knowledge of political structures 

no.l1l. The critical sense 

no.12, To train the critical sense 

no.13. Totrain their ability to observe and to judge ... to develop their 
critical sense and ability to synthesize 

no.14, To accustom pupils to interpret historical events critically and 
according to the principle of causality, so as to equip them to 
pass clear and impartial judgments on events, personalities 
and beliefs 

no.15. The teaching of history can assist him in organizing his personal 
and civic life, by teaching him to distinguish between the true 
and the spurious 


Page 5. Quotationno. 2. Lessons of altruism, of self-sacrifice 
no. 4. The moral responsibility of the citizen 
no. 6. As should be done in a democratic country such as ours 
no. 7. In ademocracy, more than in any other régime, an understanding 


of political, economic and social facts is indispensable to the 
citizen 

no.10. The universal inter-dependence between the ideals of liberty, 
democracy and justice 


Page 6. Quotationno. 1. A lesson in moderation and tolerance ...., it encourages us to 
understand before judging and to explain before condemning 
no. 2, Ready to admit their faults and modify their opinions 


Page 7. Quotation no. 1. Love of native soil and country 
no. 2, National and universal solidarity 
no. 4, The sense of the human 
no. 5. A concept of the universal and of the human 
no. 6, Universal solidarity 


GENERAL 


1, Hill, C.P. Suggestions on the teaching of history. Paris, Unesco, 1953, 117 pp. (Towards 
world understanding, No. IX.) $0.75; 4/-; 200 frs. 





A guide to teaching history as an aid to international understanding, intended for primary 
and secondary teachers and for teacher training institutions. The discussions and conclusions 
of the Unesco seminar on the teaching of history, held at Sévres in 1951, and suggestions 
made by the seminar's experts from various countries, form the basis of the booklet, which 
attempts to answer the question: In what measure should we, and by which methods can we, 
effectively teach local, national and universal history, in its political, social and cultural 
aspects so as to develop in young people a sense of living in a world community? 





ae 


2. Lauwerys, J.A. History textbooks and international understanding. Faris, Unesco, 1953, 





82 pp. (Towards world understanding, No. XI.) $0.50; 3/-; 150 frs. 


A short book of suggestions on the improvement of history textbooks as an aid to interna- 
tional understanding, based on the discussions and conclusions of the Unesco seminar on the 
improvement of textbooks, held in Brussels in 1950. It sums up the best methods for the 
evaluation and improvement of history textbooks from the point of view of forming opinions 
and attitudes favourable to education for living in a world community. 


. Unesco. History, geography and social studies: a summary of school programmes in fifty- 





three countries. Paris, 1953. 115 pp. $1.25; 7/6; 350 francs. 





4. 


This is a comparative study of national syllabuses. The value of such subjects as history 
and geography for the encouragement of international understanding is recognized by educators 
throughout the world, and as a means of creating an attitude of mind, history and the modern 
development of history known as "social studies'' seem to be the most appropriate. This 
seems to be a typical approach to the teaching of history in many countries. It is conceived 
as a vital element of education for living in a world community, as creating an attitude of 
mind favourable to mutual understanding between peoples, and for its value in the formation 
of enlightened citizens. 


In some countries the same aims are pursued by different methods. The attempt to give 
children of school age a world outlook is more often through the teaching of world history as 
such, From this summary of school programmes it is seen that the teaching of world history 
has a prominent place in the curricula of many Asian countries which have recently gained 
their independence. InIndia, for instance, the Uttar Pradesh secondary schools include in 
the history syllabus, along with Indian history, a course in elementary and world history from 
the time of the River Valley Civilizations to the development of internationalism and a world 
outlook. The tendency to stress the development of man, rather than of any particular race 
or nation, is also very marked in the school history syllabus of Mysore, where pupils of 14 
are given a course in the history of man's struggle for the development of modern civilization - 
a brief review of the chief landmarks in world history illustrating man's activities and pro- 
gress. Indonesia sets out to give its schoolchildren some idea of world history even when 
they are at the primary stage, in the form of teaching about famous heroes, pioneers and 
humanitarians in every land. The course for secondary school pupils of 14 includes, in addi- 
tion to detailed teaching of world history from 1789 to the present day, instruction about the 
United Nations and about the rise of Asia, In Japan a considerable educational reorganization 
has taken place since the war, and under the new system both the primary and secondary 
schools present a course in social studies, described by the Ministry of Education as "an 
integrated course of history, geography, civics and national history", This course, which 
was experimental in character, is to be revised. In Latin America, there is, in Chile and 
Colombia among other countries, a marked tendency to include the teaching of world history 
in a social studies programme in the curricula of primary and secondary schools, Venezuela 
calls its social studies syllabus a course in "moral and civic education", 


AFRICA 


(AFRICA) 


Musgrove, F. "History Teaching in African Secondary Schools". Oversea Education, vol. 
XXIII, No. 1, October 1951, pp. 189-192. London, HMSO, 





The author of this short article, himself a practising teacher in a school in Uganda, 
makes a plea for a revision of the history syllabus for African secondary schools. Writing in 
1951, he found the syllabus unrealistic and unhelpful to the formation of an educated African. 
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In his opinion, "the key to the new learning / in Africa / is the English language as once 
it was the Greek / in Europe /". He believes that the only hope of a regenerated Africa is 
the development of a new African culture which must, like that of Europe in the Renaissance, 
grow from alien roots. A syllabus of British and European history designed especially for 
the upper forms of secondary schools in Africa could, he believes, do much towards assis- 
ting the growth of that culture. 


AMERICA 


(CANADA - U.S.A.) 


5. 


The Canada-United States Committee on Education. A study of national history textbooks used 
in the schools of Canada and the United States. Washington, D,C., The American Council on 








Education, 1947. 81 pp. (Publication No. 2, June 1947.) 


The purpose of this study was to discover the extent to which history textbooks used in 
the schools of Canada and the United States of America help the people of the two countries 
to know and understand each other and to offer recommendations, based on the facts dis- 
covered, for the improvement of these textbooks. 


Part One treats the Canadian content in American history textbooks, Part Two the 
American content in Canadian history textbooks. Within each part the surveys are similarly 
arranged: an evaluation by chronological periods - a critical summary, and recommendations 
which are concrete and constructively critical of unsatisfactory practice or errors of fact or 
implication, The appendices give the outlines used in checking Canadian and American his- 
tory textbooks and list the textbooks examined. 


(CUBA) 


6. 


Emeterio S. f- and others, / La enseanza de la historia en Cuba, México, D.F., 1951. 
292 pp. (Instituto Panamericano de Geografia e Historia, Comision de Historia. Memorias 
sobre la ensenanza de la historia, IV.) 20 pesos. 





A symposium on the teaching of history from primary school to university, Each essay 
gives an historical review of the curriculum, a definition of the objectives, and a description 
of the techniques employed and of the teaching aids used at each level. 


In the lower primary school the general aims of history teaching are: (1) to arouse the 
love of the fatherland and of mankind through legends, events and traditions of the past; (2) 
to preserve traditional virtues; (3) to promote the understanding of present facts in the light 
of the past; (4) to promote open-mindedness and an understanding of all men without distinc- 
tion of race, creed or opinion. Specific objectives are the gathering of historical knowledge 
that may influence the present or future; the study of factors that influence national evolution; 
knowledge of the efforts made to unite the fatherland; knowledge of the international events 
of the past that have a bearing on the present status of Cuba. Almost all periods of Cuban 
history are covered in each grade, but the emphasis is placed on different events and the 
Study of them increasingly thorough. At the higher primary level, the approach remains 
basically the same for the seventh grade, and some notions of general American history are 
included in the eighth grade with the purpose of showing its relationship with Cuban history. 
The development of friendship among peoples of America are included in the fundamental 
objectives of this instruction. 


The secondary programmes deal with early civilizations, Greece and Rome, the Middle 
Ages and the Renaissance for the first grade; modern and contemporary history for the 
second grade; history of Cuba for the third and fourth grades, and history of America for the 
fifth grade. 


Also described are the programmes and methods used at the teacher training schools, 
vocational institutions and Havana University. The various programmes are given in 
appendices. 


(HAITI) 


as 





Pressoir, Catts. L'enseignement de l'histoire en Haiti. México, D.F., 1950. XIII, 83 pp, 
(Instituto Panamericano de Geografia e Historia, Comisién de Historia. Memorias sobre la 
ensenanza de la historia, III.) 10 Mexican pesos. 





Describes the structure and history of education in Haiti, the existing legislation and the 
place given to the teaching of Haitian history within the general curriculum, Haitian history 
teaching has been handicapped by the lack of proper textbooks and teaching aids, particularly 
appropriate texts and manuals for the primary level, and teaching has had to be confined to 
the broadest national problems. 


Programmes for primary, secondary and higher education are given in detail. 


(HONDURAS) 


8. 


Alvarado R, Martin. La ensefanza de la historia en Honduras. Mexico, D.F., 1951. 54 pp. 
(Instituto Panamericano de Geograffa e Historia, Comisién de Historia. Memorias sobre la 
ensefianza de la historia, VIII.) 10 pesos. 





The traditional Herbartian methods still prevailed in Honduras at the time when this 
report was published, but various attempts were being made to experiment either with 
"centres of interest" or the "work units'' methods. The syllabuses follow the approach 
("lines of development") in which particular topics are taken as central themes throughout 
history. Short statements on the place of history in the social studies curriculum at the 
primary and secondary level and in teacher training schools are followed by three appendices 
reproducing the actual text of the programmes. 


(MEXICO) 


9. 


La ensefianza de la historia en México, por Rafael Ramirez [ and others /. México, D.F., 
1948. XIV, 337 pp. (Instituto Panamericano de Geografia e Historia, Comisién de Historia. 
Memorias sobre la enseffanza de la historia, I.) 20 Mexican pesos. 





This was the first volume ina series on geography and history published by the Pan- 
American Institute. (Others are reviewed under Costa Rica, Cuba, Haiti, United States of 
America and Venezuela. ) 


It is a symposium on the teaching of history from pre-primary schools to university - 
institutions such as teacher training colleges, the Escuela Nacional de Antropologia e 
Historia, the Escuela Nacional deBibliotacarios y Archivistas and the Colegio de México being 
also included. In each case a specialist deals with the background of the teaching of history, 
the programmes in use, textbooks and other teaching aids, and current methodological trends; 
and discusses the place of history in the curriculum and the general and specific aims in 
teaching history as compared to those in teaching other subjects in the social studies. The 
texts of the programmes, legislation and other relevant documents are appended to each 
survey. 


In the first two years, or first cycle, of Mexican primary education, history is taught in 
a rather informal way by making the children participate in historical celebrations organized 
in the school and the community and by carrying over into the classroom, activities related 
to historical centres of interest. Second cycle teaching is more formal and is linked with 
world history, so as to explain the cultural and socio-economic structure of the country, to 
provide an understanding of ethical and human values. With respect to world history, em- 
phasis is laid on the study of cultural, economic, artistic and scientific values; wars should 
not be given undue importance. History teaching is expected to develop respect for the "bene- 
factors'' of mankind, and the democratic institutions of other countries. In each grade of the 
second and third cycles history is taught chronologically, with an increasing development of 
each particular topic, In the third cycle the programme includes the history of America for 
the fifth grade and world history for the sixth, 
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At the secondary level, world history is taught in the first and second grades, and 
national history in the second and third, The aim in teaching social studies (in which history 
is the subject to which most time is given) is to develop in the child: (a) social personality; 
(b) ideals and feelings of patriotism and human solidarity; (c) a critical spirit; (d) interest 
in progress, freedom and social justice; (e) culture. 


(PERU) 
10, Basadre, Jorge "La ensenanza de la historia del Peri’. Nueva Educacién, Afio X, vol. XIII, 


No. 70, Junio de 1954, pp. 5-19; No. 71, Julio de 1954, pp. 12-28. Lima, Casilla del 
Correo No, 2213. Single issue: 3 soles. 





A review of the teaching of national history in primary and secondary schools in Peru, 
with an analysis of the curriculum as compared with those of other Latin American countries, 
a description of the methods used and suggestions for their improvement in the light of 
modern history science and a discussion of teaching aids and of the use of sources. 


11. "Symposium Pedagégico de Historia del Pert, Lima, Agosto 1954: Conclusiones", Nueva 
Educacién, Afio X, vol. XIV, No. 73, Septiembre de 1954, pp. 50-52. Lima, Casilla del 
Correo No. 2213. Single issue: 3 soles. 


In August 1954, the First National Congress of History was held in Lima, Peru, and was 
attended by leading historians, Peruvian and foreign. There was a symposium on Peruvian 
history teaching (with the participation of secondary teachers), which recommended that con- 
crete steps be taken to assure: the professional status of history teachers, the implementa- 
tion of current methodological practice in the teaching of Peruvian history, the suppression 
of the single compulsory textbook for national history in secondary education, and the publica- 
tion of various teaching aids which should include a reader giving a selection from a battery 
of objective tests for the measurement of history and geography learning. Special recom- 
mendations were made concerning the emphasis to be given to the events that preceded Peru- 
vian independence, and concerning the inclusion of Peruvian history as a compulsory subject 
in the curriculum of the two cycles of secondary education. 


12. Villaran, Mario. Introduccién a la metodologfa de la historia (algunas consideraciones sobre 
la ensefianza de la historia). Lima, Pontificia Universidad Catélica del Peru, Facultad de 
Educacié6n, 1949. 201 pp. 15 soles. 








The aims of this book, designed for history teachers and student teachers, are to define 
the concept of history, to discuss its theoretical position in school education, to justify its 
teaching from the point of view of child interests and the demands of education, to stress the 
importance of the careful selection of historical materials prior to their introduction in the 
school, and to deal in a concrete way with the problems raised by the teaching of Peruvian, 
American and world history. The question of textbooks is critically reviewed. References 
to the existing situation in Peru are constantly made, thus making this comprehensive work 
a useful guide to the facts and underlying principles of Peruvian history teaching. There is 
a full bibliography. 


(UNITED STATES OF AMERICA) 
13, Cartwright, William H. and Bining, Arthur C, The teaching of history in the United States. 


México, D.F., 1950. VIII, 191 pp. (Instituto Panamericano de Geografia e Historia, 
Comisi6n de Historia. Memorias sobre la ensenanza de la historia, II.) 20 Mexican pesos. 





The first part, by Cartwright, deals with the organization and content of history courses 
in the elementary school, the junior high school and the senior high school, and discusses 
the réle of the teacher, the preparation of the reading programme, the use of the community 
and audio-visual materials, and teaching and learning procedures. The second part, by 
Bining, describes the teaching of history in colleges and universities, and includes chapters 
on educational philosophies, objectives, types of courses, methods of teaching, evaluation 
and graduate work, A selected bibliography is appended to each part. 
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This book compares practices in different States of the Union and stresses the differences 
in history teaching to be found between the 165,000 units of local government, with their 
varying degrees of control over their school systems. In the elementary and high schools of 
the United States of America history is taught as part of the social studies programme, being 
an important part of it in the elementary schools and constituting approximately two-thirds of 
that programme in the typical secondary school. It is considered that the history textbook 
has exerted more influence on the history curriculum in the United States of America than has 
any other single element: ''Most of the history that is learned in the schools of the United 
States is learned through reading ... (and) an important part of the (reading) programme 
consists of the use of the textbook". 


14. McClure, Dorothy. The treatment of international agencies in school history textbooks in 
the United States, prepared for the United States National Commission for Unesco, 
Washington, D.C., Government Printing Office, n.d. 108 pp. $0.50. 








The first session of the General Conference of Unesco adopted a resolution calling on 
Member States to study their country's textbooks from the point of view of their effect on 
international understanding. This book is the result of such a study in the United States of 
America. Thirty selected textbooks in United States and world history for the intermediate 
grades and the junior and senior high schools were analysed to determine the percentage of 
space allotted to the treatment of international agencies and their historical backgrounds. 
Statistical tables for the various categories are included as well as examples of phraseology 
used. Chapter six, General Conclusions, suggests ways of improving history textbooks in 
their treatment of international agencies. 


15. National Council for the Social Studies. The study and teaching of American history. ed. 
Richard E, Thursfield. Washington, D.C., 1946. 442 pp. (Its 17th Yearbook.) $2.50. 





A comprehensive study of materials and methods from which the teacher of history, 
particularly in the elementary and secondary school, may select those most closely related 
to his own problems. 


The following topics are given detailed consideration: the content of American history 
and the aims of its teachers; changing modern attitudes in its teaching; its relation to other 
social studies; its teaching at different levels of the school; methodology and the use of 
audio-visual and other media with selected bibliographies of materials; evaluation and 
testing; the preparation of teachers. 


Emphasis is laid on the aims and purpose of history teaching, on its function in training 
for citizenship and its contribution to international understanding. Bibliographical footnotes 
support the text throughout. 


(VENEZUELA) 
16. VAsquez, Pedro Tomés and Siso Martinez, J.M. La ensefianza de la historia en Venezuela. 


México, D. F,, 1951. 225 pp. (Instituto Panamericano de Geografia e Historia, Comisién 
de Historia. Memorias sobre la ensefianza de la historia, VI.) 20 Mexican pesos. 





A critical survey of the teaching of history, describing the evolution of methods that 
have been used and the basic philosophy underlying historical studies in Venezuela. 


In the first and second grades of the primary curriculum, the study of history is integ- 
rated with social studies (geography and civics and moral education), in the third, fourth and 
fifth, Venezuelan history is developed chronologically, and in the sixth grade is regrouped by 
epochs. World history is taught in the fifth (mainly history of America) and sixth grade. In 
the first cycle of secondary education (4 years) world history and geography are taught in the 
first, second and third grades and Venezuelan history and geography in the second, third and 
fourth. A critical course of Venezuelan history is given in the fifth grade in preparation for 
philosophical and literary higher studies, Appendices give the programmes for all grades, 
texts of laws and agreements on history teaching and textbooks. 
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(INDIA) 


17. Chaudbury, K.P. The content of history in Indian schools. [ Delhi / Ministry of Education, 
1954, 45 pp. (Studies in education and psychology. ) 





The author stresses the inadequacies and shortcomings of history teaching in Indian 
schools, and considers the social values which it ought to offer children. There follows a 
systematic study of the existing syllabuses for history in eleven Indian States, presented in 
tabulated form and arranged according to year, class, contents, approach, etc., followed by 
suggestions for practical work for helping the teacher to make the study of history. A proposed 
history syllabus for classes I to X is given, and a summing up chapter points out the defects 
of the existing syllabuses and the necessity for a complete revision. Suitable textbooks should 
be provided to correspond with the syllabuses. 


(PHILIPPINES) 


18, Philippines. Bureau of public schools. Course of study in world history. Manila, 1949. 
120 pp. 





A secondary teachers' guide to a course of study in world history, the textbook for the 
course being Modern Times and the Living Past by Henry W. Elson. This guide is a revision 
of the 1936 edition, which has been expanded to include chapters on World War II and on 
teaching about the United Nations. 





An introductory chapter outlines the objectives of the course, offers suggestions for 
methods of procedure and for visual aids, and supplements information given in the text by a 
bibliography of books and articles for the teacher's reference, 


The course of study is "divided into fourteen units or broad topics expressed in problem 
form, but not into periods of the history of the world'', Chapter headings include: The 
influence of Rome in the advancement of the human race. The way toward the modern 
world; Acquisition of human rights by man; The use of modern nation States .., Each unit 
or chapter recommends the number of days to be devoted to its study and follows a similar 
pattern: a list of specific objectives; an outline of the content to be studied; and finally a 
"worksheet" or list of questions and problems for discussion with bibliographical notes indi- 
cating where further information may be obtained. 


The chapter on the United Nations, for example, lists six objectives, the first being 
"appreciation of the importance and necessity of an effective organization of nations". Then 
follows a short description of how the United Nations was formed, its purpose and its work, 
a study plan, and problems for study such as "How did the United Nations face the immediate 
problems following the close of the war? What were the pressing problems that needed 
immediate attention?" 


EUROPE 
(BELGIUM) 
19. Belgium. Direction générale de l'enseignement primaire et normal. L'enseignement de 


l'histoire. Semaines d'information et de perfectionnement pédagogique organisées en 1952 
a l'intention de personnel enseignant primaire. Bruxelles, 1952. 140 pp. 





A series of papers by Belgian specialists dealing with the following problems: 


How the teaching of history in the various grades of the primary school can be adapted to 
the child's developing notion of time and his spontaneous or deliberately awakened insterest 
between the ages of 6 and 12, when the notion of time gains in precision together with the 
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notion of number. If certain details are related to the child's personal experience, he can be 
helped, almost unconsciously, to an intellectual grasp of the notions of time and duration. 
Tales and legends lead on to history. The suggestion is made that children be encouraged to 
take an interest in their family history. Other suggestions are the use of photography; direct 
appreciation; interviewing the oldest inhabitant; emphasis on the personal aspect of history 
(genealogy, cemeteries, origin of proper names and place-names, ruins, cadastral surveys, 
a few striking stories). The question of pre-history is touched on. 


Details are given on the preparation of a monograph on local history which can be used 
for the teaching of national history. The teacher should be an historian only when occasion 
requires, concentrating on giving a vivid but accurate picture of persons and events in local 
or regional history in a way that will interest the children. 


The teaching of political history and history of civilization in primary schools is dis- 
cussed as well as the problem of pupils who leave school at the end of their primary education 
and learn only the history of their own country. The teacher should take care not to fall into 
superficiality by giving too broad and panoramic a view of national history against the back- 
ground of universal history. His teaching is sterile unless it arouses the child's interest, 
which can sometimes be done by reference to current events. The traditional "vertical" 
method of history teaching, which shows the succession of events in time, distorts the general 
picture of a period. But combination of the vertical view (time) with the horizontal view 
(space) helps to form a true idea of the past and to explain the present, 


History books (type of book, arrangement, vocabulary, illustrations) are then discussed, 
and the importance of truth, objectivity and concision emphasized, Freedom can be exer- 
cised in the choice of picturesque details, anecdotes or illustrative reading. The aim is to 
interest and move the child. The style should be simple and clear, The illustrations should 
be vivid and lively. 


How can history teaching in the primary school serve to improve international under- 
standing? The teacher should, as far as possible, eliminate anything liable to provoke 
resentment or hatred among the nations, but he should strive to train the children to be good 
citizens of their own country before seeking to make them citizens of the world. 


Histoire et enseignement. Bulletin de la Fédération belge des Professeurs d'histoire, Publié 
avec le concours du gouvernement, Troisiéme année, 1953, 89 pp. Bruxelles. 50 Belgian 
francs. 





This Bulletin is designed not only to keep history teachers in Belgium informed about the 
activities of their Federation, but also to provide them with news of developments in the 
practice of teaching, and in certain cases, with material about international meetings con- 
cerned with the teaching of history. 


The 1953 issue includes various articles on history teaching and the development of 
international understanding - the theme chosen for the education seminar at Mons in 1952. 
An article by Professor P. Harsin of the University of Liége on ''The place of national his- 
tory in the teaching of history in Belgium", is of particular interest. The author considers 
that world history is the sum of national contributions of varying importance, and that, 
towards the end of secondary schooling, pupils should be made aware of the contribution of 
their own country to the common heritage of mankind. 


Mr. R, Salengros, district inspector of primary education, explains "how to lead the 
child from national sentiment to a consciousness of the world community". Active methods 
are of great help, for they constitute one of the best practical applications of the Declaration 
of Human Rights. The teacher should dwell on unifying, and avoid dividing factors, do 
justice to our ancestors, but refrain from lightly passing judgment on contemporary events. 
Prejudices can be combated, especially in history lessons, by showing that particular 
interests must be subordinated to the general interest. The whole of school life should be 
permeated by the constant effort to do away with all that is arbitrary or violent, The teacher 
should avail himself of every opportunity to hold up as an example lives devoted to the care 
and love of man. 
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Two model outlines for history lessons are given in the Bulletin. There is also a chapter 
on the revision of history books, which gives a survey of the various bilateral meetings held 
in 1951 and 1952, of the meetings of experts and international discussions, and of the recom- 
mendations made on the subject by various bodies. 


21. La ligne dutemps. L'histoire racontée aux enfants par des enfants. 2e. éd. Charleroi 
(Notre Carillon, Ecole Cobaux, 1952). 70 pp. illus. 30 Belgian francs. 





The teachers at the Ecole Cobaux, the Ecole Maternelle and the Ecole de filles of the 
Charleroi Centre work as ateam. They have founded a school co-operative, they publish a 
school paper and arrange meetings of parents, and exhibitions on teaching. Their 1952 
exhibition, on the theme of the "line of time", was so successful that they decided to publish 
an outline of it in book form. 











The method of teaching history described in this booklet, abundantly illustrated by prac- 
tical examples, aims at helping the child to appreciate the notion of time. The procedure 
used is the "line of time" - a graph on which historical events are plotted as they are studied 
Care is taken to make allowance for the development of the child's mental processes from 
subjective to objective thinking. Children in the youngest classes of the primary school are 
taught the two main components of the notion of time - duration and succession - through 
suitable occupations. Stories are also used to interest them in history. In the middle 
classes, stories give way to historical anecdotes concerning the locality or the region. 
Teaching is then descriptive. In the senior classes it tends to become explanatory, but is 
still vivid and practical - in other words the study of the child's environment is still the 
starting point for all school activities. Chronology is built up little by little, and historical 
facts, at first localized without apparent order, finally fall into place on the "line of time" 
at the end of primary schooling: the wealth of facts continuously accumulated suggests the 
need for ordering and classifying them, which makes it possible to present the great periods 
of history in correct perspective and helps the children to understand them properly. 


This method has the merit of bringing the child to appreciate the complex notion of time, 
reconstituting the course of history in a way he can understand by making use of his immediate 
needs and interests, and developing a taste for historical enquiry. 


The main interest of this booklet lies in the many examples of the method's application 
during the first six years of primary schooling, including pupils' compositions, graphs, 
drawings, illustrations, and dramatization. 


22, Lousse, Emile. Desseins, limites et perspectives: Les stages de l'Unesco, l'enseignement 
de l'histoire et l'orientation de la recherche. Bruxelles. Institut l'Avenir, 1952. 34 pp. 








The author, who, despite initial scepticism, found the two Unesco seminars on the 
teaching of history which he attended, extremely interesting, upholds the idea of these inter- 
national meetings with warm conviction, As education has such an important part to play in 
"building the defences of peace" in the minds of men, it is only logical that Unesco should do 
something about improving school textbooks. One of the methods of achieving this is to bring 
specialists in education from different countries together for a few weeks and enable them to 
compare notes and combine to find the best solutions. The author is aware of the obstacles 
in the way of organizing international seminars language difficulties, divergent ways of 
thinking, and national prejudices - the tendency being to defend what is done in one's own 
country. However, he thinks it impossible to take part in a practical seminar and go back 
unchanged, without deciding one way or the other", If textbooks are to be improved for the 
promotion of international understanding, so as to make possible an enduring peace, it will 
be by the efforts of those who have taken part in such seminars and those of their national 
federations. 


(FRANCE) 


23. Bulletin de la Société des professeurs d'histoire et de géographie de l'enseignement public. 
Paris, Société des professeurs d'histoire. Four times a year. Annual subscription 
650 francs, 
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This quarterly Bulletin, the official organ for French history and geography teachers, 
gives news of their association with reports on meetings, conferences and lectures on history 
and geography. Each issue carries three or four articles on methods of teaching the two sub- 
jects and a survey of important articles and publications sent to the association. These are 
reviewed and detailed summaries are given. 


Cousinet, Roger. L'enseignement de l'histoire et l'éducation nouvelle, Paris, Les presses 
d'Ile de France, 1950. 160 pp. 





In the past, history has been taught in France mainly from the national and political point 
of view. Pupils have had to memorize dates of battles, study the lives of war heroes, etc., 
and comparatively little attention has been paid to other aspects of history. 


In 1946 an official government circular recommended "active methods" in history 
teaching. By this method, memorization is replaced by active work or research on the part 
of the pupil, based on his spontaneous interests; and in addition to political events, history 
is to include the study of the lives of scientists, writers, artists, industrialists, and so on - 
the child is to be made to realize how men lived in former times, what they read, what 
music they listened to, etc. It is a method which enables the younger child to see history as 
a comprehensive whole and to learn the general ways of life and thought in other days, while 
it is instructive for the adolescent in that it acts as a bait for real historical research, 
Looked at in this way, history could be called a study of the action of time on matter - action 
to satisfy existing needs. Needs are classified as housing, clothing, transport and the 
acquisition of knowledge; agriculture, industry and commerce; and justice, administration, 
politics and inventions. 


The author claims that the substitution of active work or research in history for learning 
it by memorization does not lower the value of what the child retains, while it satisfies his 
deeper interests. He sees the values of special aspects of history, such as economics, 
science, etc., which the teaching of purely political history ignores. Finally, he learns to 
work, If culture means knowing how to find information and to utilize what one has learned, 
and not just knowing facts, then it is the active method which must be recommended. 


"Enseignement de l'histoire. Instruction du 10 décembre 1954". Bulletin officiel de 
l'Education nationale, No. 45, 16 décembre 1954, Paris, 10 pp. 








The latest instructions on history teaching issued by the French Ministry of Education, 
replacing previous instructions from 1938. Three important changes should be noted: (1) 
the extension in time, the date limit now being 1939 and soon to be extended further; (2) 
the widening of the subject; where emphasis earlier was on the teaching of French history 
and to some extent European history, world history is now included; (3) a new conception of 
the proper content of the history course which until now was mainly restricted to political, 
diplomatic and military history but which now includes social and economic factors. 


The teacher's task becomes more difficult because of these extensions and consequently 
the method of teaching must be revised. Examples of how this may be done are given in the 
instructions, The advice and recommendations in this respect treat successively: the orga- 
nization of work; the guidance of a class; the lecture; utilization of documents; questions; 
written work. Among the teacher's most important tasks is the presentation and examination 
of the evolution of humanity: the programme for the year must be planned carefully as each 
lesson, while retaining its individually important new knowledge, must add something to the 
understanding of the broad lines of human development. Documentation should be used in 
order to permit pupils to discover the past for themselves. Commentaries of texts and 
pictures should accompany lectures on certain periods, though this should not be overdone, 
as the aim is to "éveiller la curiosité du passé" and not to prepare specialists, Written 
questions should be avoided except for final examinations but it may be useful to have pupils 
make written summaries and practise taking notes. As historical terms may prove difficult 
in the beginning, the teacher should explain and give definitions and make the pupils familiar 
with the necessary vocabulary. Ability to make judgments should also be developed in class. 
The instructions state that the teaching of history, along the lines mentioned above, will 
illustrate the contributions different civilizations have made and train the minds of young 
citizens so that they can usefully contribute to the solution of their own national problems. 
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France. Centre national de documentation pédagogique. Service de la recherche pédagogique. 
L'utilisation du document dans l'enseignement de l'histoire. Paris, [c. 1953 ), 27 pp. 





In liaison with the work undertaken by "la Direction de l'enseignement du second degré", 
the "Service de la recherche pédagogique'’ undertook in 1952 a study on the use of historical 
documents in history teaching. The project embodied two parts: (a) a questionnaire directed 
to teachers of history on the desirability of using historical documents (pictures, texts, films, 
monuments, etc.), the extent to which these media were being used by the respondents, and 
requesting samples of materials used; (b) an experiment in the use of selected documents 
(two pictures and several texts) in schools of all levels. 


A total of 96 replies to the questionnaire was received from individual teachers or 
groups. Summaries of the outstanding points in the replies are given in this pamphlet, 
arranged by subjects: adapting the material to the age level of the pupils; the value of using 
such material as a teaching aid; the limitations and practical difficulties in its use; and 
various methods of using this type of material, There are some observations on the use of 
films. Of the experiment in schools, one example is reported in some detail, It is concluded 
that these materials could, judiciously used, be of great value in teaching, and the author 
suggests a certain number of practical measures which would help teachers in making wider 
use of them. 


France. Commission nationale frangaise pour l'Unesco, L'enseignement de l'histoire et la 
compréhension internationale, Paris, Centre national de documentation pédagogique, 1951. 








37 pp. 


° . Recommandations pour l'enseignement de l'histoire. Paris, Centre 





national de documentation pédagogique, 1952, 23 pp. 


Following the international seminar organized by Unesco in 1951 to discuss history 
teaching as a means of developing international understanding, a committee was appointed by 
the French National Commission for Unesco to study ways and means of improving the 
teaching of history in French schools along the lines suggested by the seminar. 


The first brochure above groups ten essays by members of the special committee on the 
broad aims, scope and methods of history teaching at various levels. There is also a dis- 
cussion by Professor André Aubert on history teaching and international understanding in 
terms of methods and objectives: within the framework of his daily work, the history teacher 
could inspire international understanding by linking national with universal history, by 
studying the interaction of civilizations and of peoples, by giving objective interpretations of 
facts and above all by treating the subject as the science of evolution of human societies. 


The brochure includes a brief record by Germaine Weill on two meetings between the 
French committee and two English professors, and a study by the same author of selected 
British and French history textbooks covering the period 1800-1815 used in secondary schools 
in the two countries. 


The second pamphlet contains the recommendations of the special committee on methods 
and content of history teaching. An introduction by Professor E, Perroy, of the Sorbonne, 
sets out the objectives of history teaching. This is followed by recommendations for teaching 
the subject at different age levels (6-11, 11-15, 15-18) in order to further international under- 
standing. The chapter on the primary school level is particularly detailed, suggesting acti- 
vities within the framework of the present official programme and recommending new topics 
which might be added. There is also a chapter on the training of history teachers for primary 
and secondary schools, and on the teaching of current events, The annexes carry two dis- 
cussions by Messrs. Louis Frangois and R. Doucet on problems and methods of history 
teaching as an instrument for developing international understanding. 


France. Commission nationale frangaise pour l'Unesco. Pour l'amélioration des manuels 
et de l'enseignement de l'histoire. Paris, Centre national de Documentation pédagogique 








{1952/16 pp. (Brochure No. 95.) 
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Gives the results of the second meeting of the Franco-Italian Commission on the improve- 
ment of history textbooks used in secondary schools. This Commission was set up in 1951 
in accordance with recommendations of Unesco and the Council of Europe, and within the 
framework of the Franco-Italian Cultural Convention. The Commission held its first meeting 
in Rome in January 1952 when certain general principles were agreed upon - for instance, 
that there should not be common history textbooks for use in both countries, since emphasis 
is naturally given to certain events according to their pertinence to the national history of 
each country. Secondly, it was agreed that the Commission would examine the present text- 
book presentation of periods where there were close contacts between the two countries, with 
a view to amending defects and thus contributing to mutual understanding. 


The second meeting held in October 1952 in Paris examined in detail the treatment in 
textbooks in both countries of the following periods: the Italian wars, the French Revolution 
and Empire, the Risorgimento and Italian Unity. 


While the textbooks examined by the Commission are not given in this report, the bro- 
chure makes specific reference to certain French textbooks. For each period, the Commis- 
sion agreed on points that could be retained in their present form and desirable changes that 
should be brought about in the textbooks used for teaching history in secondary schools in 
Italy and in France. 


France. Direction de la Documentation. L'enseignement de l'histoire en France et dans 
quelques pays étrangers. Paris, 1953. 26 pp. (Notes et études documentaires, No. 1805.) 
50 francs. 








A review of the position of history teaching in France, both at primary and secondary 
levels, and inthe light of practices in other countries. Briefly recapitulates earlier discus- 
sions, including reports of international meetings and consultations involving. France; 
examines methods and techniques of history teaching, and their application to different age 
levels; and compares the findings of the Unesco seminar held at Sévres in 1951 with the 
concepts prevailing in France. There is a detailed account of the situation in France - the 
official programme of studies, suggested reforms, observations made by teachers in other 
countries, and a comparative study of history textbooks from different countries, particularly 
France, Britain and the United States of America. The author also discusses two problems 
immediately emerging from the enlarged concept of history teaching: the choice of subject 
matter and the training of teachers. 


The annexes give detailed courses of study; official instructions concerning history 
teaching in primary, secondary and certain sections of technical schools in France; pro- 
grammes in Western Germany, Rumania and Czechoslovakia, information on sample foreign 
textbooks with lists of contents; and an extract of a report on Franco-German consultations 
on history teaching. 


L'information historique. Paris, J.-B. Bailliére et fils, 5 times a year. Subscription 1, 200 
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francs, single issue 300 francs. 


An illustrated review for secondary school teachers of history. Each issue has two 
parts: general documentation and educational documentation. The first contains articles on 
research work in history, reviews of recent publications and articles, and news about current 
events; the second part describes methodological experiments, news about teaching aids and 
textbooks, and summaries of books of interest to the classroom teacher, 


Josserand, L., ed. L'enseignement de l'histoire, Paris, Editions Bourrelier, 1951. 141 pp. 
(Cahiers de pédagogie moderne pour l'enseignement du premier degré. ) 





A collection of essays on different aspects of the teaching of history. The opening chap- 
ter of the first part (aims, methods and applications), on history teaching and child psycho- 
logy, discusses the historical vocabulary (notion of time, succession of events, cause and 
effect, etc.) and the ways in which it can be related to the child's world when he is first 
taught history. Other chapters consider active methods and history teaching, the interrela- 
tionship of history and geography, and of history and international understanding. It is 
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important to study not only political history but to integrate social and economic developments 
and arouse the interests of pupils in the evolution of mankind; the aim should be to acquire 
"la notion de continuité", which alone will allow the understanding of the history of one's 

own and other countries and different civilizations. The second part of the volume gives pro- 
grammes and instructions, with comments. A model history lesson illustrates useful 
approaches and available teaching aids. The last chapter stresses the need for the teacher of 
history to keep himself up to date and continue studying his subject. Suitable literature for 
this purpose is recommended. 


Rencontres franco-allemandes d'historiens 1950-1953, Mayence, Direction générale des 





affaires culturelles L 1954 /. 43 pp. bibl. Text in French and German, 


The French account of the Franco-German bilateral consultations on history textbooks 
which are abstracted below (see under Germany, Eckert, Georg. ed. Deutschland- 
Frankreich-Europa). 





(GERMANY) 
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Eckert, Georg. ed. Deutschland-Frankreich-Europa. Die Deutsch-Franzdsische VerstHn- 
digung und der Geschichtsunterricht. Baden-Baden, Verlag fur Kunst und Wissenschaft, 1953. 








144 pp. Price DM. 8.50. Text in German and French, 


This volume, published by the International Textbook Institute, was issued as a result of 
a series of meetings organized by French and German history teachers over a period of two 
years, The meetings took place following an agreement reached at Stuttgart in 1951 between 
the Fédération de 1'éducation nationale (France) and the Gewerkschaft Erziehung und Wissen- 
schaft (German Federal Republic), and providing for the exchange and study of primary and 
secondary school textbooks used in the two countries. 


The teachers considered how some controversial aspects of Eurcpean history were 
presented in their respective countries. They agreed to present a joint text (in French and 
German) containing 40 points related to the manner of presentation of controversial issues, 
ranging from the French Revolution to the advent of Hitler. 


The report also contains monographs on subjects such as the interpretation of events in 
1815, Bismarck as presented in French textbooks and Napoleon III inGerman ones, There 
is a list of participants at the meetings and a useful bibliography. 


Geschichte in Wissenschaft und Unterricht. Zeitschrift des Verbandes der Geschichtslehrer 
Deutschlands, Stuttgart, Verlag E. Klett. Monthly. 7.50 DM. a year. 





The official journal of the German history teachers' association, covering both the 
science and teaching of history, is addressed to research workers and teachers and contains 
articles of interest to both on theoretical questions and problems in history writing as well 
as methods of teaching history in class. The bibliographical section has essays on publica- 
tions and news about teaching aids. There are short notices and reports on conferences and 
meetings. ; 


Internationales Jahrbuch fiir Geschichtsunterricht. Band I-III. Braunschweig, Albert Limbach 
Verlag, 1949-1954. DM. 1.60 (vol. I); DM. 2.80 (vol. II and III). 





In 1949, the General Assembly of the German Union for Education and Science (Gewerk- 
schaft Erziehung und Wissenschaft) appointed a special committee to study and make recom- 
mendations for a new approach to the teaching of history. The results of the committee's 
studies were issued in the series Internationales Jahrbuch flir Geschichtsunterricht Jinter- 
national Yearbook of History /. ' 


To date three volumes have been published by the ''Arbeitsgemeinschaft Deutscher Lehrer- 
verbunde" ADLV, (a special branch of the Union for Education and Science) which also works 
in close co-operation with the International Textbook Institute. 
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Since the publication of the first volume (1949), international co-operation in this matter 
has made steady progress as a result of a series of bilateral agreements between history 
teachers of several countries. The Unesco-Brussels seminar recommended the exchange and 
review of history textbooks used by pupils from 12 to 17 years of age. An increasing number 
of bilateral consultations and evaluations have since taken place, the results of which are 
being published in the Yearbook. 


Volume I deals mainly with general problems of history teaching in Germany at the 
various levels of education - primary, secondary, vocational and higher. There is a detailed 
bibliography of publications related to history, containing some 300 items. 


Volumes II and III follow the same general pattern, and contain a series of monographs 
on the teaching of history in individual countries, i.e. Belgium, France, Germany, Greece, 
Ireland, Mexico, Turkey, United Kingdom and United States of America, and also an account 
of the bilateral consultations between historians and history teachers. Reciprocal evaluation 
of treatment of the respective countries in their history textbooks is given, sometimes 
together with a series of recommendations agreed upon by both parties. The countries con- 
cerned are: Germany vis-a-vis France, Italy, Japan, Norway, United Kingdom, United 
States of America, Turkey and Yugoslavia; France and Italy, Belgium and Norway. 


There is also a study on the attention given in German history textbooks to the history 
of the peoples of Asia. 


Internationales Schulbuchinstitut, Braunschweig. Geschichtsunterricht, Briicke zwischen 





den Vélkern. Braunschweig, A. Limbach Verlag, 1954. 50 pp. 


An account of the work of a conference of European historians and history teachers held 
at Calw in Germany in August 1953. 


Delegates from 14 countries described the work of history textbook revision in their 
countries and in some cases described bilateral programmes concerned with mutual study of 
textbooks between neighbouring countries. Also discussed were proposals for the formation 
of a European Federation of History Teachers, the need for further bilateral agreements for 
the study of textbooks, the exchange of history teachers between countries, future interna- 
tional or European studies of history, the importance of historical exactitude rather than 
educational advantage for determining the content of textbooks, foreign collaboration in the 
preparation of national textbooks, etc. 


The conference resolved to encourage the continued revision of textbooks for three 
periods: the Middle Ages, Modern Times and Contemporary History. 


(IRELAND) 


Ireland. An Roinn Oideachais/Department of Education. Oideachas Naisiunta/Notes for 
Teachers. History. n.d. 28 pp. 








Notes intended for use by teachers in primary schools (standards 1 to 8; age group 6 
to 14). The pamphlet discusses briefly such topics as: aims, the teacher's reading, selec- 
tion of matter to be taught, local history, equipment and methods of using it. About half 
the pamphlet (pp. 15 to 26) consists of notes on some of the outstanding features of Irish 
history. Stress is laid on both the moral and mental fruits of teaching and especially on the 
rdle of history in civic education: "While aiming at developing a sane and reasoned patrio- 
tism the teacher should also take care that there is no distortion of the facts of history nor 
any deliberate suppression of facts derogatory to national pride". With respect to selection 
of matter to be taught, it is noted that the present programme does not prescribe formal 
teaching of history before the fifth standard (age group: 11), but that incidental lessons 
dealing with stories, legends, biographies and local history may be used in the lower 
classes. Inthe formal history course of the upper classes, teachers are urged to give more 
attention to local history. 
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(ITALY) 





38. Ghisalberti, Alberto M. I convegni italo-francesi per la revisione dei manuali di storia. 





Roma, Commissione nazionale italiana per l'Unesco / 1954 /, 27 pp. 


The Italian account of the Franco-Italian recomrnendations on history textbooks which 
are abstracted above (see under France. Commission nationale frangaise pour l'Unesco. 
Pour l'amélioration des manuels et de l'enseignement de l'histoire). 





(SCANDINAVIA) 


39. 


Vigander, Haakon. Mutual revision of history textbooks in the Nordic countries. Paris, 
Unesco, 1950. 36 pp. Free. 





An account of the work of the ''Norden" associations on history textbook revision. The 
principles that guided these Scandinavian organizations were that they should be international, 
mutual and positive in their deliberations and decisions, The author hopes that the report on 
this experiment will help other nations to use similar techniques. A short introduction gives 
the historical and cultural background common to the five countries. The origin and work of 
the ''Norden" associations are outlined, followed by the organization of the mutual revision, 
the results of this revision, and the agreements and measures taken to give effect to the 
findings and recommendations of the joint committee of the countries concerned. As to the 
negative objective of the mutual revision - the avoidance of offensive statements - success 
has been complete. Some improvement has also been made with regard to the positive task 
of the revision programme - fuller, more factual, accounts of the history of the neighbouring 
Nordic countries. The author does not, however, think that any further progress can be 
made towards improvement of textbooks of Nordic history until the whole subject matter has 
been revised by professors of history and historians. There is a bibliography. 


(SWEDEN) 


40. 


Historieldrarnas férenings @rsskrift 1952. Uppsala, Wretmans boktryckeriaktiebolag, 1952. 
92 pp. Annual. 





This, the 1952 yearbook of the Swedish History Teachers' Association, contains a general 
survey of meetings, conferences and lectures, and particularly of the conference for Scan- 
dinavian teachers of history, arranged by the Swedish Unesco Commission and the ''Norden" 
association; the texts of the resolutions adopted by this conference are given. There isa 
full account of the French-German bilateral consultations on history textbook revision and of 
the work accomplished. As the forty "theses" in the French-German agreement are regarded 
as of special interest to Swedish history teachers, a translation of the text has been made and 
is reproduced with an introduction and commentary by Professor G, Eckert. An important 
section of this yearbook - as of previous ones - is the review of literature published in 
Sweden (during the years 1951-52), divided into three sections: school textbooks and method- 
ology, Scandinavian history, and world history, all with full commentaries. 


(UNITED KINGDOM) 


41, 


Dance, E,H. History without bias? London, The Council of Christians and Jews, 1954. 
57 pp. 2/-. 





This pamphlet is described as ''a textbook survey of group antagonisms", It summarizes 
the results of a two-year enquiry to determine whether, in one country (Britain in this 
instance), a fair and adequate treatment is accorded in history textbooks to the different 
human groups, racial, national, social, cultural and religious. The textbooks studied were 
those used in teaching the age group 11 to 15 and were examined and criticized by more than 
fifty teachers of history, publishers and other interested persons. The names of the examin- 
ers and a list of the books studied are given‘as appendices to the report. 
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No hard and fast conclusions are drawn but it appears that English history texts attempt 
to give a fair presentation of historical facts and many of the textbooks examined are likely 
to promote good human relations. However, specific sections of the community find points 
for criticism in individual texts - on religion, politics, racial self-consciousness etc. 


42. History. The journal of the Historical Association. London, G. Philip and Son. Three 
times a year. Annual subscription 12/-. 





This periodical, the principal organ for history teachers in England, contains in each 
issue three or four articles dealing with national history, world history and methods of 
history teaching. Reviews of recent literature, including school textbooks, from different 
countries are given, and reports.on meetings and conferences. Information is also given 
about history books which have been translated or reprinted. 





43. Incorporated Association of Assistant Masters in Secondary Schools. The teaching of history, 
Cambridge, The University Press, 1950. 221 pp. 





In 1925 the Incorporated Association of Assistant Masters produced a memorandum on 
the teaching of history to which this book is a successor. The new study reflects, with 
reference to the Education Act of 1944, the radical changes in outlook and consequently 
in educational theory and practice brought about since 1925. Based on first-hand experience, 
it offers practical help and guidance, primarily directed towards teachers in the academic 
type of secondary school though broadly applicable to all levels and types of school history 
teaching. 


Every problem which the teacher of history normally encounters is discussed, with full 
examples and illustrations both with regard to organization and the actual content of the 
course. In all cases helpful suggestions are offered; for example, consideration of the 
syllabus results in the establishment of five broad principles for syllabus-making; optimum 
requirements for the textbook are given; sections on the preparation of lessons and the 
arrangement of material within the framework of the syllabus are made more concrete by 
instances of practical application; emphasis is laid on the need for testing qualities other 
than the mere memorizing of facts in both internal and external examinations; sources are 
given for the procurement of media of proved usefulness; and there are bibliographies. 


44, Strong, C.F. History in the Primary School. London, University of London Press, 1950. 
147 pp. 6/-. 





The author seeks to provide a practical guide on history teaching for teachers in primary 
schools, defined as schools for children within the age group 7-11. An introductory chapter 
is followed by four chapters on: subject matter; method of history teaching; visual and 
aural aids; and building up the fourth year course. The author stresses throughout that 
choice of subject-matter and methods should be adapted to the interests, the background and 
the maturity of the pupils. Practical suggestions are made on the use of active methods. 
The author considers it futile to attempt to train a ''time sense" before the age of 9. A study 
of time should not be attempted until the last year of the junior course, and even then it is 
likely to be meaningless for many. The syllabus for the primary school should consist in 
the first two years of tales about people and incidents from all periods of history. The third 
and fourth years should deal with topics from national history. Suggested topics for the third 
year are the land", "inventors" etc.; for the fourth year, episodes in political and religious 
development. 









Although written for teachers in the United Kingdom, the book is of value to young 
teachers in other countries because of its extensive discussion of principles and methods. 


45. Teaching history. London, HMSO., 1952. 89 pp. (Ministry of Education pamphlet, No. 23.) 
3/6. 





A booklet mainly concerned with history teaching in schools but including some chapters 
on history teaching to adults and the place of such teaching in a modern society. The intro- 
ductory chapters discuss in detail primary school teaching with children who have little sense 






mpt 
ely 
nts 


>nt 





Story, 


on 


full 


mum 


by 
-3 y 
are 


imary 
apter 


: 
| and 
x 
study 
is 
in 
» third 
» third 
igious 











o Ot « 


of time and have to be taught this sense. Throughout the pamphlet, stress is laid on history 
as being a great story nobly told, and on the use in the primary school of stories which 
stimulate the child's imagination and extend his experience and "give him for companions 
and playmates the heroes and geniuses of mankind", The teacher's task will be first to feed 
his pupil's imagination with good stories and, secondly, to arouse his intellectual curiosity 
about the past. The awakening of this historical curiosity is regarded as one of the aims in 
the primary school; teachers should start with what the children know at first hand and help 
them to see the familiar with fresh eyes. 


In the chapters on the secondary school, teachers are recommended to construct a 
history syllabus with discretion and a sense of proportion, ''combining the fuller study and the 
connecting thread", The chief problem of selection is to know whatto leave out even more 
than what to put in. The discussion of methods to use in secondary school includes views on 
the oral lesson, the use of illustrations, school broadcasts, time-charts, and reading and 
writing by the pupils. A special chapter is devoted to a discussion, from the psychological 
point of view, of the 11-15 age group: boys and girls of that age are most sensitive and 
responsive to the past, and teachers should take advantage of these qualities. Excellent 
model illustrations are included, 


Welsh Association for Education in World Citizenship. 
Grammar Schools. Cardiff, n.d. 11 pp. 


A Syllabus of World History for 








This pamphlet, prepared for and published by the Welsh Association for Education in 
World Citizenship, proposes a syllabus for a five-year course in world history. The 
Association commends it to the attention of teachers in grammar and modern schools (pupils 
in the age group 11-16). A chronological sequence is proposed: first year, the beginnings 
to the fall of the Roman Empire; second year, from the fall of the Roman Empire to 1494; 
third year, 1494-1713; fourth year, 1713-1815; fifth year, 1815-1939. The topics proposed 
are drawn from general world history, with a European focus. 





UNESCO PUBLICATIONS 


ey 


Suggestions on the teaching of history» by C. Peter Hill 
Seventy teachers from 32 different countries met in the summer of 1951 in an inter 
national seminar organized by Unesco to discuss the teaching of history as a means 
of developing international understanding. The author of this book analyses their 
suggestions and interprets their conclusions. 


$0.75 4/- 200 fr. 


History textbooks and international understanding, by J.A. Lauwerys 


A short history of textbooks including present-day developments is followed by 
chapters on the control of textbook distribution and production; the need for education 
for international understanding and the relation between patriotism and international 
understanding ; misunderstandings between East and West; and others. 


$0.75 4/- 200 fr. 


Better history textbooks 


A general introductory review of the problem of textbook revision, and a detailed 
account of the planning and achievements of the Unesco Seminar on the improvement 
of textbooks, particularly history books (Brussels, August 1950). 


$0.10 6d. 20 fr. 


History, geography and social studies 


Summaries of school curricula in history, geography and social studies used in public 
or State-aided schools, presented in simple chart form — one for each of the 53 coun- 
tries reported. Information is given under the broad headings of primary and secondary 
schools. 


$1.25 7/6 350 fr. 


Bilateral consultations for the improvement of history textbooks 


Describes the work carried out since the end of World War II by bilateral committees 
or bodies whose task has been to frame recommendations for the improvement of 
textbooks with a view to the better mutual understanding of the countries concerned. 


$0.40 2/- 100 fr. 


Obtainable through bookshops or direct from the Unesco National Distributors 
(see list on back of cover). 

















